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4 CASE STUDY EVALUATION OF AN
INNDVATIVE EDUCATICNAL ADMINISTRATION FRESERVICE FROGRAM
ON ADULT COGNITIVE DEVELOFMENT

Ted A. Zigler, Ed.D.
Morthwest High 3Schocl

University of Cincinnati
Department of Educational Adainistration

This studv was designed toc determine if an immovative,
intvroductory preservice program for educational
sdministrators, which utilizes many recommended technigques
for prometing adult growth, can produce a change in
cognitive developmental stages. It was an attempt to
axamine the problem of administrator education from =a
developmental psychology perspective.

The innavative program is the Administrator Develcoment
Aceremy at the University of Cincinnati. The Academy is a
vary intense., innocvative seven-week preservice program
conceived as a mzens to proactively recruit talented
teachers who might be interested in an administrative
career, teach a knowledge base and communication =skills, and
finally toc promote the adult development of those pecople.
The Academy is team—taught, based on the concepts of adult
learning, and is a very experiential learning program.

Traditional academic programs seldom produce principals
who are fTlexible, ccllaborative, empathic, non-defensive,
giving, and committed to excellence and to people becsuse

they do not prepare their students for the scrt of complex




ang dynamic situations principals face. (Schmuck, 1988) But
recent psychcological thecries in adult growth point to a
veiry "2al possibility in making a.significant difference in
preparing school administrators. While the theories of
adult cognitive-development are all zomaswhat different, they
do correlate and research may be offering ways in which to
crganize the curriculum and train adults to result in more
flexible, empathic, understanding, ccllaborative individual
to lead schools. Adult growth and development is an
intriguing area that may lead to significant charnges in
d=veloping better =school leaders.

Yukl's (1982) thoughtes are that one improaves
crganizational lezadership by any and all of three
strategies: selection, training, and situational
engineering. 0Ola (1980) feels that one must develop and
improve teachers by not only enhancing their skills, but by
aiso developing them persconally (adult growth). Silver
1197%) more specifically feels thsat to improve and develop
administrators, one must work to'imorove the cognitive-
developmental level {(adulf growth). In total they szeem o
point in the direction of optimal administrator development
being the result of a preservice preogram that invelves
selection, acquiring a knowledge base and skills to go with

it, and then also moving toward promoting adult development.




Daresh (1988) offers =z model for pressrvice preparaticn
programs in educational administration that seems to address
tha central rneeds that have been mentioned:

1} selection

2} kEnowledge basze and skills training

3} =sdult develocoment
His “"Tri-Dimensicnal Model for the Preparation of School
Adeinistrators" offere a framework for evaluation., and
compariscn when locking at the Administrator Development
ficademy. McCleary snd Mclntyre (1979) seam to back up
Daresh's adult develcoment aspect with a study that looked
at the many methods being used in school administrator
preparation orograms grouping them into three types of
skills or competencies: technical, conceptual, and human.
It is this human aspect that very recent programs want to
look at in order to develop the absolute best administrators
that can-be producad. The Daresh mcdel has three
Simensionss

A) academic preparation

E) field-based experience
c) perscnal/profes;ional development

The design allows the reeds toc be met in the following way:
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Academic Preparation
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tselection, knocwledge base:

Field-based Experience Ferscnal/Praf. Development
-
(skills training) (skills training ard

adult develcapoment!

AN 1nnovative part of the model is the
personal/ora>fessional development which wants the preservice
program to lcook at professicnal development {more skills
training and reflection) and personal develapment. This
last area. perscnal cevelopment, is the area that has become
s0 1rich in ideas and posaibilitiesﬂ

This tranmslates into a need for addressing adult
learr-ing and adult development. LaFlant (1987), Pitner
{1987), Sprinthall and Thies-Sprinthall (1983), among
¢thers, feel that adult learning has been neglected in the past,
and will De essential to develop adults, meaning administrators,

with the maximum efficiency and maximum results.

From the cognitive-developmental viewpoint, according to
Sprinthall and Bernier (1978), the quality of how a person

furctions is essentially determined by the complexity of

=g
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one's own cognitive siructure. As 0ja (1978) describes it,
Ycoanitive—developmental theories of growth are based on the
assumptlon that human development results firom changes in
cognitive sir ctures, whicﬁ are thinking patterns by which a
person r=lates to him/herself teo hissher environment." (g.
27}

Whil= there are a number of cognitive-developmental
trecries, there is no simple best one or one that is all-
encompassing. Plaget's is no doubt the widest known and
d=zals with the process of cegnitive growth during childhood
and adolesces wce, published in 1963. Leoevinger's work (12&6)
gealt with the concept of egoe development, while Kohlberg's
(1%69) involves the process of value development and moral
decisicn—making. Hunt (1973} offers a conceptual
development in terms of episteomology, and importantly, the
role of the individual learner. Each theory offers a next
figher =tage and a better framework for managing life in a
complex educational setting. Higher stages include the
ability to understand more points of view, the ability for
greater perspective taking, and more complex thinking and
problem solving. (0ja, 1980, p.?)

The cognitive developmental theories of Kochlberg (1969)
and Harvey, Hunt, and Schroder (1961) provide the framework
on which toc base an evaluation of human development. Rased

o cognitive developmental stage theories of those like

-3
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Fiaget, Loevinger, FKohlberg, and Hunt, those in “higher,
more complex stages of conceptual and moral develcpment,

will functicen more complexly, abstractiy, comprehansivelv,

and empathically." (Thies-Sprinthall, 1980, p. 17).

There are three kevy studies that connect the value of
adult cognitive development tn effective scheol
administrators via the affective schools ressarch. Silver
{1975} found that scheool sdministratoers of higher conceptual
level were more flexiblie and respocnsive than lower
conceptual level administrators. Pitner (1987) found that
orincipals with mere complex conceptual structures will: 1)
interact more freguently with staff members; 2) have mcre
professionally-oriented staff members: and 3} have more
varied functions performed in their schools. Thies—
Spr?nthall (19806) found that higher stage supervisors were
more accurate in judging the quality of performance in
student teaching than cclleagues of lower conceptual levels.

The connection that leads from adult cognitive theory to
more effective school administrators to training programs
are studies that have shown that adult cognitive development
can be promoted through intensive training nrograms.

Studies by Glassberg (1977}, 0ja (1978), and more recently
by Fhillips (in press) and Gordon (in press) have shown that
intensive educational programs with certain adjustments to

the cuwrriculum can promate stage growth in adults.
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Furpose

Tha puroose of this study was to examine the affects of
an 1ntenslive, seven—wes=k, introductory worksnop—-type
experience which utilizes many recommended technigues to
cromote adult growth on a group Qf‘ég)asplring aducaticnal
administration situdents. Specifically the goal was to
=xaminz whether the process and experience of the Academy
gid produce a change in cognitive-developmental stages. The
cognitive-developmeantal theories of Kehlberg (1969) and
Harvey, Hunt, Schreder (i9&1) provide the framework on which
o base an evaluation of human adult development. The
specific sutcomes toc be measured were a) changes in moral
judgment, b) changes in conceptual level of each individual,

and =) changes in self-perczption.

Research RQuestions

The research quastions invelved were 1) can an intensive
preservice program promete changes in adult ceogritive
develaopment?; &) di the students perceive any changes in
par=zonal develuvpment to have taken place?; and 3) te what
activirias or experiences do they attribute those changes
to? Wnat events did the students and Academy instructors
perceive toc have produced or have been important in

producing changes in adult growth?
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Methaodoclogy

“he2 study was a multi-rethodological designed case s tudy
with z statistical trzatment and a gqualitative
investigation. Thez quantitative analysis invelved a pre-
nost comparison of the treatment group, which consisted of
29 sublects involved in different facets of education.

The independent variables were the training,
instructiorn, and cwriculum of the seven week introductory
training workshop known as the Administrator Develcopment
Acadeny. The activities and strategies of the Academy
curriculum consist of: group activities, simulations, role-—
taking, guided persconal reflection, self-assessments, and
scome parscnal planning. This is all done under a very
supportive faculty. and invoalves a lot of collegial support
to meet the challerges presented. This is very simi.ar %o
cthar adult development plans and programs.

The guantitative measures of the dependent varisble are
measures of conceptual level (Hunt, 1975) and moral judgment
(Kohlberg, 196%). Those instruments, respectively, are
Hunt's Paragraph Completion Method (1975) and Rest's
Defining Issues Test (1974). The qualitative measures used
were analvses of student journals, self-reports,

guestiommaires, and interviews, based on the sulyjects

i0
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T&BLE

Demographics of Academy Subject

[

Sex: Male Female
iz 17
Ethnicity: Caucesian African—fmerican Asian—fAmerican
23 35 i
Education: Bacrelor's Eachelor's Plus
3 i2
Master's Master's Plus
4 io
Experiance: 0=35 ¥Yr=s. 6-1i0 1i-19 20+ Yrs.
? 1¢ 9 1
School Site:
Large Urban Suburban Rural Other
i3 I 4 3
Teaching Level:
Elementary Secondary Other
14 il 4
(Mumber of subjects in Academy = 29) (M = 29}

il




10

apinions and feelings. This aralysis inveolved fraquency

counts, percentages, and examination of comments by the

n

ubiects.

The cuantitative instrument measures were examined with
& t—-test and analysis of variance. The original scoring of
the FLHM was by the Dntario Institute of Studies in Educstion
and the =scorers trained oy sssociates of Hunt. The DIT was
scored by computer programs designed by Rest at the
University of Minnssota.

The gualitative data were examined by frequency counts,
necessary to find order and prefersince, and by examining
written and coral statements for otner pertinent data.
Observations of the daily classes were alsc examined as a
stppilement to the data menticoned.

The nature of this treatment study requives multiple
assessment srocedures to measure developmental changes that
take pleace. Sprinthall and Thies-Sprinthall (19837 “have
fourd it advisable to employ more than one measure for
ei1ther predictor or intervention research. In this way the
cutcomes partly cross—-validate each other.®" (p. 317
Therefore a variety of measures must be used to asssess
development. According te Sprinthall (1970), this approach
generates multiple perspectives and censequently a system of

checks and balances.

o : :12
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Results and Conclusions

3

bt

fhe main conclusions were a) that the selecticon process
for the Academy resulted in a group of teachers that were of
a very nigh Zonceptual level, more so than any cther
measurement of teachers previcusly done; b)) the study did
find that %he post-tests of subjects on both instruments
resulfted 1n more subjects in the desired higher stage levels
af development at the ernd of the preservice program; and c)
the results of subjects' copinions as to the importarce of
group work, self-learning, rele-taking, and reflection.

The =eslection process ne=sds further exemination due to
the group selected for the Academy being of such high
concepitual level. 72 per cent of the subjects were found to
be at a high conceptual level on the pre—test, wnile 100 per
cent of the subjects were of moderate to high conceptual
level.{Table 2} This is at a much higher percentage of High
CL subj=cts than could statistically be expected loocking at
any of the past four studies involving teachers and the FCM.

The selectiocn preocess involved interviews, a definite
committment on the part of the student, and home school
rrcemmendations. Since the recommendations, from those
tapped and offered to the Academy by school representatives,
seemed to pick cut the best candidates, this backs up the

ided that the better teachers and prospective administrators

Jwand
%
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TAEBLS

COMPARISON OF ACADEMY SURJECTS'RESULTS ON THE
ETICN METHOD TO PREVIGUS STUDIES

Low ZL Maderate CL High CL
oY% 224 184%
&% 33% &1%
Y% &Y% =23%
5% 41% S3%
A Z8Y% 72%

Elemantary Schcol teachers

Elementary Scheonl teachers

Elementary School teachers

High Schocol and Middle School
teachers

Educ. Admin. students of ADA
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ars those of higher CL, which could be a tepic for ancther
=tudy in itzelf.

“hen t—tests werse applied to both sets of data, o
significant statistical difference was found for the mean
scores of =ither the Faragraph Completion Method (PCHM3 o
the Defining Issues Test (DIT) in examining the pre—-tsst and
poet-ta2st results. Analysis of variance also found no
significant conclusicns regarding cognitive development of
individuzals after the seven week period.

One possible reason for ne difference between test
scores of the Hunt PCM is that the selection praocess for the
Academy candid=ates resulics in subjects who have aliready
attain=ed the highest developmental stage. BEecause the goal
was to move the subjects up in developmental stages, but
with students in the highest stage, no change was available
to detect.

The test results were examined further by dividing the
students' pre—test results inte three levels by their score,
for both the PCM and the DIT. The post—-test results are
listed next to the pre-test. 0Over the duration of the
Academy, the numbers in each stage changed resulting in a
larger number of subjects in the desired, higher stages.

While there are no significent statistical changes in

the t-tests, the FCM results saw less in the moderate =tage




TABRLE

3

ACADEMY FPARAGRAPH COMPLETION METHOD
TEST SCDORES DISTRIBUTED INTO HUNT'S THEQRETICAL STASES

{ THREE STAGES

OR THIRDS)

FResulis Trom Fairagraph Completion Method:

14

Fra-Test Poast—test Fer Cent Change
Stage 1 iy O o %
(0.0 — 1.0
Stag=a I1I 8 {(28%) 4 (14%) - 14 %
(1.1 — 1.9
Stage 111 21 (72%) 25 (86% + i4 %
(2.0 — 3.0

16
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and more in the higher stage. There was a definite shift in
the deszired direction of adult stage development. (Table 3)

The FCM pre—test results with the 28% of the subjecis in
the moderate conceptual level (CL)Y and 72% in the High CL
levei. The post—test saw an interesting movement toward the
High CL leavel, as now conly 14% were moderate CL and B&Y were
in the High CL level. This was a change of 14% in the
desired direction, or showing & change toward the higher
davelopmental stsges.

The same was done for the DIT (Table 4), with the pre-
te=st and post-test results divided into the three thirds as
suggested by James Rest,‘developer ot the DIT. Again, there
was a similar movement from the moderate stage toward more
subjects being in the higher stage third.

In the pre-test, the subjects were 38% in the moderate
leval and £4% in the high level or stage. On the post-test,
the moderate third went down to 24% and saw the high ievel
go up to 43%. This was a 19% increase and again, movement
in a direction of a higher stage of develcpment.

An interesting note here, is that the low level did not
change much at all, being 2Z3% in the pre—-test and 33% in the
Fost—-test. This was only a S per cent increase. Were the
moderate level subjects closer and more acceptable to change
and open to new ideas, and thus the movement in the desired

dirzction? Whereby the lower level subjects were not

17
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TABLE &4

ACADEMY DEFINING ISSUES TEST
SCORES DISTRIZUTED INTD THIRDS FOR COMPARISON

Results from Definrning Issues Test:

Test scores distributed into thirds as suggested by James
nest in his Buide for the Definirg Issues fest (1987
Third

{by scors! Fre-Test Fost—Test Per Cent Change
izt Third 8 (28%» 7 (23%) - 05 Y%

(0 - 2713

Z2nd Third g (I38%: S (24%} - i4 %

(28 — 41

3rd Third S (24n) 9 (43%) + 19 Y%

{42+

Tha higher the third the z=core is placed in, the better %he
moral judgment score.

N =21, since 8 scores were dismissed due to “MY scores.

-
03}
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mentally ready to really cpen up and examine new ideas and

cther perspectives? Ideas to consider and research further.

The gualitative aspect of the study examined the =uvhject

and instructor statements and opinions as tao which

ot

activities and experiences aided the student development.
The students' responses were matched against those of the
instructors to determine if the goals were being met, and
alsc to determine which activities and experiences the
subjects fz2lt were most useful in their personal
develapment.

The subjects themselves, through their journals,
interviews,and actions said that they had developed
parsonaliy in many ways. Most subjects expressed the
zpinicn that they had become mere copen—minded and flexible
1n thelr thinking and listening te ethers. The Gcademy
experience had broadened their ocutleol involving all aspects
of sducation. They learned much about their own learning
styles, leadership =s=tyles, in addition to learning new
sktills, .

Group work, simulations, and role—-taking were all stated
as being instrumental in their development over the seven
weeks of the Academy. To experience the simulation of being

a scheoeol administrator was essential to many of their

positive experiences. Data were examined as to which events

19
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the subjects believed actually helped in their personal
development as an administrator/person, and these which were
most useful to their development-—-—two similar vet very
different ways to lock at the question of their develcpment

and the cause for that development.

Summary of Research Duestions

Buestion #1

As a result of an innovative, intense introductory
administrator development experience, will the group of
students make gains on measures of moral and ccnceptual
gdevelopment?

In t-tests for beth moral devalopment and conceptual
development, no statistical difference was found. Further
examination of the data, upon breaking the levels into three
stages, found a number of individuals migrated toward the
higher stage. Not mathematically significant, yet
interesting enough to warrant further investigation in

further studies.

fluestion #2

What changes in personal development does the treatment

group perceive ocver the seven—-week experience?
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The group felt they had changed and developsd in a
number of ways, which was categorized intc eight areas by
the researcher. RNet every student felt they had developed
in the sam= eight areas, but =snough stated in journals,
interviews, or writings their belief that they had groxn in
various ways.

1. Opening up to listen to and accept other ideas,
thoughts, philoscphies and concepts. This inveolved putting
their cwn beliefs zside to truly examine another's ideas and
being willing to place cneself in ancther person's
zituation. They felt they had become more flexible and
undearstanding in their thinking.

2. A better understanding of school administration and
the duties and responsibilities of the building principal.
Many feit that this would help them do a better job in their
cwn school and classroom as a result of this understanding.

3. They lesarned mﬁch about themselves, with the feeling
that this would then help them to become better
administrators. Highlights were learning their own
strengths in the IPC “strength bombardment", learning their
own leadership style and their own learring style. The
subjects felt that this knowledge could be ancther tcol to

help tiiem perform better as a teacher and a schocol

administrator.
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4. The subjects learned manvy skiils that they believed
wouwld e very usefr l in their work in both the classroocm and
i the school eoffice. They felt the Intarpersonal
Communications {(IFC) aspect was very important in aiding
their communication with others. Gther areaz that they
found exiremely valuable were decision-making skills,
problem sclving skills, learning the importance of
delegation and prioritizing, and being capable of speaking
in front of the group.

3. Experience is always a key tec understanding a job
and the simulaticns and case studies offered them this
esZperience. They learned the demands and the rigors of the
position of school administrator with role-playing
situetions. It alse gave them a chance to use and develop
what they learned in numbers 3 and & above, as well as
indirectly giving them cppeortunitiess to further enhance
thisr opening of the minds and an understanding, numbers 1
ard 2 explained previocusly.

4. Because of the intensity of the program, and the
demande placed on the students, they alsoc discussed concepts
dealing with stress and the schocol administrator. Eeing
able to receognize and understand will help them later.

7. Often the students did not learn anything new, but
rather came across ideas that affirmed what they already

thought or believed, and thus strengthened those ideas.

_d
Do
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ATfirmation is an important part of growing and development,
~aking edvantage of thes wealth of evperisnce of those in the
Scademy.

2. Many subjectsz al

I}

o felt they had ‘earned much as

7]

result oFf personal reflection, both abcut themssives and

wazstion #3

0
ot
1]

vants of the seven—-week pericd of intense
introductory adainistrator develapment experiences are
perceived to influence personal development? Both from the
students' viewpcint, the instructional staff, and the

suthor/ob=zerver?

-

he answer tc this guestion came from student surveys
and, in particular, from their input on two guesticris on
those surveys. The first guestion they were asked to
“Describe any activity or axperience that cccurrad which you
feel haz helped you to develop toward being a better
administrator/person." The results were tabulated (Takle 5)
and counts given for each small category of activity.

The top two groups of activities, in the minds of the
students, were group work and group presentaticns. The
callagial atmosphere and support seemed to have a large

influence on them. The next two categories were the

'Oy
W
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Table S
TOTAL FREQUENCY COUNT FOR SURVEY QUESTIOM THREE:

"ACTIVITY OR EXFERIENCE THAYT HAS HELFED YOU
TO DEVELCF TOWARD BEING A BETTER ADMINISTRATOR/PERSONY

HGctivity/Experience Mumber of Times Fentioned

Oroup Work.oe.e oo ueaeeasaasaasceanassensaanannnaeasd43

Oroup Presentations....c.eee... ceaaasae PG ¥

Interpersonal Communications (IPC) .. ieneeene.29

leadership Sty leS. it e et ecnanncaranans caaanas27
Case Studies.....aee--n-. teeasssasesecencanaa .=C4
In-Basket Simulations........ ceemanas ceesaaans 23
tearning Styles Inventory. ... ceeereecncacanan 19
Role-Play SimulationsS.e.e.ceeeaceeaen. T =
IFPC Strength Bombardment........... cseasaenaeaal?

Crganizational Skills Improvement...cceeeeeea..13
Frincipals' Panel....... temesaecescesssanas cenaaa®?

Superintendents’ Panl...ccueeeeeacaceracananan «7
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Interpersonal Communicaticns (IPC) activities and learning
theilr lesadership style activity.

The Tifth and sixth most important activities were the
case studies and the in—basket simulaticns, giving them
experience as being an administrator.

The second question that gave the researcher the student
beliefs as tc what events ard activities were most important
asked "Reflectirg on the day, what activity was most useful
to youd"

These answers were different in their rank order as to
which wers most useful versus those which helped to develap
tham as Tutuwre administrators.(Table &) First, the
gxperlizsnce of the in-basket simulations were the most ofien
named =activity for being the most useful. The students
really wanted to sxperience what it would be like to be a
school administrator and they felt they gained much from
that.

Secoend was the leadership styles activity where they
learned not only their ocwn style of leadership, but alsc hew
that style relates to the other stylies. Third was the
experience of the case studies, which like the first cne,
was the experience of "real-life" =situations and problems
and be2ing the administrator in theée situations.

The next two ' laces garnered the same number of tallies,

that being the activity of the principals' panel, which

<o




Table &

TOTAL FREGUENCY COUNT FOR SURVEY DUESTION FOUR:

"ACTIVITY WHICH WAS MOST USEFUL

Activity/Experience Mumber

TO Your

af Times FMentionead

In-Basket SimulacionS.eeecenecanesns

teadership Styles........ fecessaman
Case Studies. . nscvtenennannnn e amaea
Frincipals® Panel...eceeeennn. -aanaa

Interpersonal Communications (IPC).
IFC Strength Bombardment.....ee....
Library Information/Tour..ie.eeeeee..
Group Work. ie e neennnnenna asseanea
Superintendent's FPanel.....ceeuenna

Fole-Flay Simulations...... asveea -
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mesnt a chance to guestion and listen to practitioners, ard

zies, anc to iisten to those =zctually in the =—ositicsn o

S3:n their 1irsights end =uperviences to zee 1f heing &
=zmool sZmiristrator was what they really wanted. Gnzwerirg
the cuesticn of «oulo Deing a principal be a gocd "fit" was

Tabie 7 combinad the rssultzs of Tsablies § and & and
grouped fme activatlizs into broad categories. It a-tualiy
~atched what the instructors thought would be important

activities witrh what the zsubjects f21% were important

ot
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“he group of activities that raceived the most tallies

cud . 3 1 .
when the "most usef:

o

1" Cz2%ta was combined with the "helped %o
develco" data were the grour activities. They were far and
way the most important svent of the Academy. Students
learning about themselves came next, with the persconal

crefiles and :nformation. Simulations and case studies were

the third and fourth mcst i1moortant to the students,

The groupirg that received the least support from the

stuc=nts, that the instrictors thought would have more

oo
-}
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TARBLE 7
ACTIVITIES THOUGHT IMPORTAKRT RBY IMNSTRUCTORE CROSSED WITH

THOSE THOUGHT IMFORTANMT BY STUDENTS

The follewing table combines Figures 3 and 4 to cross—

check what the instiructors thought was an important activity

Helgped Levelop = This is the freguency count of guestian

2 ocn the student feedback syrvey.

Most tisefui = This is the fregquency count of question &

on the student feedback survey.
Total = This number is the sum of all the fraguenrcy
counts 1n this category.

Wnat instructors thought = This is the complete listing

of all the activities mentioned by the instructors on their
surveys. as to those activitiss that would be important and
useful to personal develcpment.

What subjects thought = This is the listing of the

freguency counts of each mention by a subject on the student
surveys as to this particular activity being important to

their personal development.
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WHAT INETRUCTORS THOUGHT WHAT SURJECTS THOUSHT

. .Helped

Develcocp..

- Most
Useful.. TOTAL

i. Group Frocess
Group Work 43
Broup Fressntaticons 37

8
40

cmcensessencssnasnanaslld

2. Persocnal Profiles and Information

Learning Styles Inventory i3
Leadership Styvles Inventory =7
Organizational Skills i3

a2e
24
3

nrsssnasssnsseassnaaall8

3. Simulaticns
LongTellow Simulation:

mouwn

S |

Fall In—-Basket 19
Hinter In—-Basket 43
Spring In—-Basket O
Role-Flay Simulations 18
L. Casg Studies and Discussions 24

24

s heennssrasansananan « .43

2. Interperscnal Communications

Expactaticns/Personal Judgments rodule

o
Group Growth Module O
Percepticn Checking Module =
Strength Bombardment Module 17
Tezcher Evaluation Mcodule G

[
R e el

-
e

e Y4

6. Practitioner Fansls
Principals' Fanel 9
Superintendents' Parel 7

18
7

Ty 2

7. Persocnal & Guided Reflection
Journal Writing O
Metacognition {(Boy in Bubble) O
Dialeogical Thinking {(Michaels Case)
4
Dilectic Thinking (Gutmam's Review)
Q
fnalysis of "“Slaughterhcuse 5S¢ O
Reflective Practitioner Module 0O
Reflective Time with Instructor O
Reflective Thinking Lesson Q

ERIC 29
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2. Miscellanecus
Campbell-Moyer Videa

[~
~

| FLILF. Assistance Technique
Libyrary Information G Z

s

I B £
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influence, was the area of personal reflection and these

activitiss under that heading.

Tabie B helped tc examine the }esults listed in Table 7
by bringing the results together. The main difference was
that in the "helped tc develop" guestion, the aginup process
was th2 mest important, while in the "most useful" guesticon,
the personal proefiles were most important. Simulations were
third in both cases.

The Interperzonal Communications wer

i

e =lso very well liked and menticned aften in the early
stages of the Academy. Students felt that the ability to
communicate effectively was very important to being a good

schacl administretor.

Implications

The emphasis of group process and group work in the
Academy was affirmed by the students as being a very strong
developmental toocl as well as a tocol that they found useful
as future school administrative candidates. Over the
devleopment of the academy itself, the group aspect has been
constantly reworkted and develcped into a real strength of
the program. Not conly do the students feel that they
learned from it, but it alse gives them support throughout
the seven—weeks of the Academy when the demands become a

real burden. It has also helped them to start a network of

31




Table B

COMCISE COMFARISOM OF TABLE B VALUES

The following table takes the results of Table B and
list each guestion separately and then lists the totals for

a concizse locock at the results.

Helped in LGzvelopment Most Usetful

1. Broup FroCeSS..cas. .20 1. Personal Frofiles.....49
2. Ferscnal Frefiles...S9 Z. Group FroCesS.ie.sa.s..48
2. SimulotionS...esseetl 3. SimulationsS.e.c.seesssa.30
G IPCeeieersnncsnnnasaa2® 4. Fractitioner Fan=ls...25
S. Case StudicS........C8 S. Case StudieS..cesens. .25
&. Practitioner Panels.lé S IPC.cseanonnssncnnnsassil
7. Fefiection...ceue... e ? 7. MiscellaneousS...esnss.1i0
B. MiscellanecuS..e.seas.l 8. Reflection...sesseeaseaalt

Totals

1. Group Process.........128
2. Prorsonal Profiles.....108
3. SimulationS.eeesoeceaas.71
4. Case Studies.ceceea....48
T T £ ¥4

6. Practitioner Panels....41

7. Reflection.sececeeeeeeaaald

B. MiscellanfoUS .. eeeeeeasil
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poesible friends and future administrators to offer each
cther support when they do become school administrators,
which can help lessen the isclation of the pesition.

A1l preservice training pregrams should strongly sxamine
and consider the use of group work in their methods of
instruction. They should alsc consider a week of group
development and personal communications develocgment within

those groups, as this greatly ailded the groups as they did

T

rojects, writings, and grocup presentations during the
fAicademy. The use of groups was alsec found to be very
important in the IEA study of Moyle and Andrew (1927).
Fitner (1987) extended this idea stating that "sharing can
be used by practitioners to test their own theories" and
this sharing takes place in groups. (p. 37}

Simulations and case studies were very imporitant to this
group of students in their learning about and sxperiencing
schocl administration. Further use in octher classes and
also in aother preservice training programs would seem very
important to giving the students first-hand knocwledge of the
vocztion they are considering when they enter a program such
as this.Not only does one want to teach through case studies
and simulations, out alse help some students to realize that
this is not the jcb for them. This is as important to a

program as is student develepment and training. This allows
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the student to experience the position and then make their
cwn decisicon as to whether this is a “good-fit" for them.
Fole~taking was suggested by Glassberg (1979) in arder
to expand teachers' thinking both personally and
professionally, while Hersh (1979 offered role—-taking as
cre of flve ways to help develop moral thinking. Sprinthsll
and Barnier (i976) stated that it was necessary in order to
maximize "socurces of gain" believed by Kohlberg %o aid adult
cognifive-structured development. The research backs the
gualitative results summarized from the student survey data.
FPersonal reflection can be an excellent tool for adult
development and their cwn examination of their feelings and
work. But i1t seemed to work the best, and allow the
students to get the most ~ut of it, when it was a guided
reflection. Glickman (1983), Levine (1989), and Pitner
(1%87) felt that personal guided reflection was an extremely
importsnt part of promoting adult development. Giving the
students questions to think about and discuss in their
jouwrnals made the reflection more focused and many felt this
was better. From the researcher's standpoint, having read
the journals, the guided reflection also made them discuss
theery, ideas, and concepts more in their reflection.
Without the guided reflection, most journal writing was
peripheral and dealt with feelings ahout others and the

difficulty of the tasks. Very seldom did they exam.ne their

34
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fzelings in regard to a theory or idea from the curriculum

in the jouwrnals unless they were asked to. They alsc did
pettar in examining what was going on through reflection
afker the= geoals of reflection and the process had been
discuss=d. Thersfore, 1t is very impartant to give a
limited directisn to their reflection and %o helip them
develop a style and divecticn early in the process.
HWillower (1783) calls for administrative training
programs to develop this reflective concept with their
subjects, while Murphy and Hallinger (1987: state that the
new inncative progirams that have breken away from the old
traditicnal methods utilize guided reflection for the

students' benefit.

Recommendatiocns

EBased on the findings in this study, the following
suggesticens for further research are recommended.
{1) Additicnal follow—up research is neseded to determine
the long—-term effects of the Academy, and the preservice
training in the procgram in general. Since adult development
i1s such a slow gradual develcpment, the DIT and the FCM need
to he given later in the summer and then again later in the
subjects' administrative program.
(2) There needs to be some definitive studies of school

adminis trators in reference to their conceptual and moral

3 5 Mxiwv
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H

developmental levels. Is there an actual correlation

betwueen the effective school administraters and high

{»

(3} There is a need to replicate the study with larger,
"andomized groups, and comparison to other subjects involved

inistrators but not going thraugh the

3

in b2coming school ad
fcademy. Doos the Academy really make a difference, or does
tne2 regular foundatisns courses cbtain similar results?
Larger greoups in the study could have an effect by
increasing power, thus gaining a better chance of cbtaining
statistically significant results.

(4} There is a need to study the Academy selection

procass. Does the process itself separate and choose only

those high conceptual level candidates, or does the Academy
only draw those types of candidates to the interviewing

process?

Feferences

This paper is based on and written from the feollowing
dissertation:

Zigler, T.A. (1992). A Case Study of the Fersonal
Development Dimension of an Innovative Preservice
Program for Educational Administraters. &d.D.
Dissertation, iiv. of Cincinnati.

{MI Dissertation Service, QOrder ro. 22328396
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